CEAFPTER XTI

MEDIA IMPLICATIONS IN INNOVATIONS

The authors of the position papers found in the preceding section
were each requested to include specific references to the place media could
play as a part of the innovation process. Even though most of the authors
were not media spec1allsts, they nevertheless made ex tcellent and approPrlate
references to various roles which media could fulfill.

In addition to the appiications which are contained in these position
papers, a group of authbrities.in the media field were asked to examine
the papers and to point out specific media implications. The authorities
chosen af; all well-known specialists répresenting different aspects of
the media field, ranging from theoretically oriented individuals to persons
who are practical producers of materials. The critiques which follow,
therefofe, are designed to enlarge and {o extend the range of media
applications beyond those found in the original papers.

W.C.M.

THE ROLE OF MEDIA IN COMMUNICAQING RESULTS OF RESEARCH
*George Gerbner
The image which emerges from the contributions to this symposium is that
of & world in which policy-makers hardly ever do_anything because 'research
says" so. Desirable innovations and the impetus for change usually emerge

H

_ from the “outside" against resistance "inside." TFew are able or willing to
consider the results of research on its merits, although all may lock to

research to rationalize or justify what they want to do ahnyway. As Hoban

¥The Annenberg School of Communications, Univer51ty of Pennsylvan.a,
Philadelphia, Pennsylvania. :
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suceinctly put it, "Researchers and potential consumers of research information
live in two worlds of their own making.”

I for one, writing from a vantage point of cmniscience after having
digested the excellent contributions to this symposium pius Professor Hoban's
imaginative reflections upon them, accept this description as a caricature
which captures the essence of our condition and_dramatizes the ﬁrdblem of
 communicati0n conffbnting-inhabitants of the "two worlds."®

My task in this ﬁ;per is to explore that condition anrd to attempt to
identify scme roles and”%unctions media might play in the diffusion and
innovation process.. |

I sée the‘communicatioﬁ préblem as composed of three major aspects.
First it is a.éfoblemfof the institutional structure, social and cultural
contexts, and ;§;c£rﬁmlof existing channels in wﬁich_media operate.

Secondiy, I will diséﬁss the guestion of how“and tb whom medis uses might
be directed. Iast T shail.faise the somewhat incestuous question of what
media might say about media uses in the commnication process.

Ehroughouf the discussién I shall draw iiberally'from the statements of
symposium participants, adding other views and my own comments when the
special focus of this paper_réquires considersiions not raised by the
participants themselves.

'The institutiosal, social, cultural contexts .

Why‘are.fﬁe "two worlds' out of tune? The contributions to this
‘symposium make iﬁ clear tha% the cards are, on the whole, stacked against
rational and orderly consideration of eduqational innovation, experimentation,
transformation. The system, if we can call it that, encourages fragmentation,
disjointed proliferation, waste, and iﬁattention. Chéhge, when it decurs,
may be by deféﬁit,as well as bj aésigﬁ. Miles*:"axiom" neatly sums it up:

Educational innovations are almost never installed on their merits.
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‘Characteristics of. the local system, the 1nnova 1ng pe“son or group, and

other relevant groups often outweigh the. rmpact of what the 1nnovat10n 1s.
Way is thab; so? What are characterlstlcs 1nh1b1t1ng the conslderatlon

of inndvation -on-its merits? Iet us flrst dlspose of one answer we might be

tempted to give, namely stuprdity. As soc1ologist S M. Miller descrlbed it

in-a recent article¥ the stupldlty argument stems from the vested 1nterest of

profe551onals {especially researchers, I would add) in the coutentlon that
intelligence will rlght the world, and that research is the vehlcle of
rationality. - Looking at events from that vantage point, we talk a great
deal about "mistakes  of pe0ple who didn't "think things through,” who left -
unanticipated consequences unanticipated, who are “shortslghted” 1n the fate
of obvious and mguntmng problems. There 1s more and more use made of the

stupidity argument which is that eomebody goofed, that's ﬁhy things are not.

moving_ahead.__

A much more-convineing line of reasqning”ean be celled the}ééﬁéz
argunent, which is:thetudifferent interast end-powerrgroupe éare differenf
definitions df!success." It'isn‘t that etupid things areidoﬁe so much as that
groups in positions of power have goals Wthh conflict with what appear to_
be the "rational," and "approprlate“ goals of social action.

The power argument merids serious ceneideretion botﬁj‘e thrnkzng ehoL+
imnnovation in general and in planning for*media use in that process.: Of '
course, gettlng regearchers 1nto pollcy-maklné posmtlons, maklng them beceme
part of the power. structure, would be one dlrect way to get the results of -
research "accepted,” or to get them to re-evaluate thelr research at any
rate;iit~would be & soberlng experlence all aroundf; But short of that dlrect‘
solutlon, the problem remsins one of communlcetlon rn Wthh power is a i

oyl
MR N

complicating: varlable rather than a fawthful servant.‘

¥3. M. Miller, ”Stupidlty and Power,f Trans-action, May, 196h
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The client 1elat10nsh1p is Wlth those who have the optlon of avalllng
themselves oflthe instivution's goods oY services and who, by exerc151ng
their option and paying for value rec81ved affect the ex;stenca, functlons,
and leVel of support of the 1n5u1tut10n. The supervzsory relatlonshlps—-
chaln of command within the 1nstitut10n--insure that at least minimum demands
imposed by cllents are met, and usual;y act to maximize the usefulness--and
value--0f the institution to. its principal clients. o

The chief d¢ jure client relationshig>afAﬁerican public eduéation is
with tﬁe state. The major de facto clientele is thellocal community which
eﬁertiées liﬁited but vital financial control- In tirtually reproducing the
nelghbornood income and status hleravchy of the local communlty, the
Amerlcan school district 1s & prime exampl= of the flnan01al, political, and
'educatlonal effects of local control. Ihe supervisory (admlnlstrative) |
relationéhips of the school system, ceﬁtralized in the suéerintendent, ate
often strainéd‘by the demands of the more privileged groups to maintain aﬁd
improve the quality of service they receive (and pay for), énd the incressing
pressures of the less-pri?ilegéd taxpayers for equalization—-whether from
local, state,‘;r national resources (and if it is to be of any magﬁitude,
national resourceé will hate to piay the méjor role )--represents one challenge

o0 the structure of financial coiurol whlﬂh 1"-as hlsto”iﬂally éo‘ad out

unequal educatlon accordlng to unequal ablllty to pay.

Qther forces are also impinging upon the superV1sory'relatlonshlps
of the educational establlsnment and tugglng away on the reins of the
existing étructure of controls. Among theée are forces of equalization in
the form of professionalization, teacher organization and mobility on the
natzonal leval development of broadly concelved expertly de51gned and
heav1ly capitallzed modern currlcula 1ncludlng large scale use of new media and

technologles; and teacher educatlon prqgrams respon51ve to these and‘other
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developuents.

Without following up all the implications of this institutional sketch,
let ug uéé'iﬁ‘as:a-baékdrOP against vhich we examine the cbservations of
comtributsis to this éymposium concerning factoro impoéing and ephaﬁéiﬁg.
educationsl change,.and the role of medla .among them._ B

"Bducetion is not noted- for the rapidity with which it changes," notes’
Pierce. "The e are some characteristies of the publlc schools Wthh make it
dlfflcult for them to change even when the need may'be obV1ous....People who
make declsions about the schools and thelr programs often do so fpom the
frame of_reference of their own era as students..f;The system of lay control
of schools. tends to place a premium on maintaining the otatus quo.  The |
bdéic;organizationalzpattern-of the publiq’éohooi system, COﬂSisfing.as it
does of:ﬁhousands of local school-districts...;is not conducive to educational
ohangé.I;.Educators themselves, working as they must in the consérvativé
enviromment which surrounds schools, are not poted ror veing oriented to
creative imagination.” N | | o

The influvence of community forceg, educational and other ofgoniiationsg
end the broadening ecircle of curriculum innovators ape noted also by
Brickéli. "Today the task of desigﬁing the instructiopal seéuenceé has been
moved conséiously“ond'dramaticglly away ‘from the classrooﬁ,“ he states.
"Ihdeéd,.it has ‘been moved beyond local and state school_oyspems to the
national level....Thls is the day.of the pre-packaged instructlonal system,
developed by talented, high prestige, natlonal currlculum teams supported by
NSF, NDEA, Pord, or the US Offlce....Local schools have consc1ously ‘assumed -
the posture of consumers." '

AgainstlthiS'background;of iﬁstitu$ionai-forceé Miles caiis attention to
tﬁe 'reality of a naxional syutem....lndicated, supported, and relnforced by

stch . Factors as the netional recrultment of teachers, successful moblllty of
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students from school to school, the national market fof instructionsl
materials, and national examination systems." Thérefore, ﬁileé comments,
"Any innovation attempt in the American-educatibnél sjstem wili be conditioned
by forces working within 5r between sub-systems falliﬁg in the general |
categOries'of educational agencies, government systemsland commerciasl and
non-profit orgenizations."

These considerations lead Miles to offer another "near axiom": "In
most céses the initiation for change in an educational system appears to
come from outside. Most local changes appear to involve adoptioﬁ or adapting,
rather than diréct invention; outside commentators can induce fear and
movement toward change on the part of local admiﬁistrators; and the school
board and public cre&te general pressures toward innovation. Local system -
inhgbitants, on the-éther hand, are nafurally.much more prébccupied with
successful operation 6f the existing educational program. ™

In the institutional context of American education, much of the
discussion of educational change thus shifts to the process of cultural change
itself, and to the problem of how cultural change acts upon professional
developments. Several contributors sketched the process in a larger
commnity and éﬁén global context. “Itlseems quite likely, stated Miles,
"that educational innovation in the next few years will depend very largely
on the course of international relatiéns. More generally, it does seém
apparent théﬁ the general cultural céntéxt serves as a backdrop for innovation:
the going Zeitéeist creétes specific pressures toward change &nd abplies
sanctions for ﬁot‘changing. In the American school system,.such general
concerns for change are often expréssed as specific public demands on the
hschool, which éfe bj;genéral agreement vﬁlnerable to pubiic opinion."”

Pierce also'éevéibﬁéd the point that ‘Tﬁé fundamental forces which are

responsible for educational adaptation appear to reside largely in the community,
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and in the larger society rather-then in the schools themselves. The level -
of community understanding of what good schools are like, the commumity's
expectations of SChoolsrand'its-commitment to education are the factors which
welgh most heavily in bringing about educational imprdvémentg..xﬂowever, the
instruments of actusl change are generally within.the profession itself,
although they tend to act under the stimulus of community forqgs,?
Among the cultural forces which tend to influence the rate and channel
the direction of educational change are technological developments and the
nass Eéﬁié."Miles is again instructlve as he suggesis that these forces
"$nelude widespread social ‘change; affluehce and the resultant need for
intellectually sophisticated menpover; the growth of cultural and aesthetic
sctivities; growth in the rate of production of knowledge; an@ increages in
information handling and retrieval capacity. In addition, it seems very
likely that the mass media influence the processes. and rate o?_educational

innovaxion-by stimilating the need for change, aiding communication between

-eduecational decision—makers-in the larger socieby, and serving occasionally

a5 a kind of feedback device on the public's attitudes toward particular
innovative efforts.”

Chin points out that media not only influence the rate but affect the
bases and processes of soetial change. "With the increased availability of
mass media of communications and channels of influence and persggsion,” he
says, we have shifted the basis of’ influencing change. What ;séd to be based
on community of interests now rests’ on diverse and multifarious interests.
We probably havé‘ﬁdfe techﬂ@logy for inducing -change than we have everﬂha§‘
before. Albeit of a*differént-kiﬁd-of_channel_and under different sets of.
circumstances. With the reductionféf community whilétgcQQmpaniedvby-a net“
increase in quantitative interaction and communications in mass society, wé

are posed with new conditions of use of the technology and channels for
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influencing change.”

Whether the mass media in facﬁ_stimulate_or_retard eﬁucational change,
orboth is a controversial point; Pierce argues that-“available_information
on the character of current educational.change and how tﬁis changé'takes
place indicates that media have played no role of importance.” quever, he:
emphasizes that "This need not be interpreted to mean that‘no_important role
exists for media. It does mean that any such role remeins to be déveloPed.
The funetion of medis contributes essentially to strengthening and accelerating
the diffusion process father than supportiﬁg invention as such. The
imperativeé of. hastening educational improvements clearly suggest the creation
of a more dynamic role for media.”

"This role is not likely to rest on simple communication for the purpose

1

of informing only," Pierce continues. 'Meny responsible educators learn,
about”ngw educational practices and even appreciate_their value.without
going to #he troﬁble of putting them into effect in their own work.
Therefore, the role of media must include their use to motivate and develoﬁ
Iunderstandings waich will lead %o action. This concept means tﬁat speeding
the tempo of educational changérto the extent that schools will keep step
with the cultural revciution depends on more effective continuoﬁs-educafion
of both the professionals and ihe lay public....Therefore there are two
important tasks of media. One is to meke it possible for the-lﬁyman to
develop better ﬁnderstandings of What‘good schools are and théi; value. The
second is to accelerate the rate at which schools systems take on néw

practices.”

How should media PE used?

The study of communications and of the mass media themselves suggests a
model or point of view from which to approach comsideration of their use.

Chin sﬁggestS'this'approach. "Starting originally as a problem of understanding
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(and exp101t1ng) propaganda, he writes, "the research and application in
this field has,been flOW1ng élong-thrée separéﬁe lines. The first area,
often neglected by many academlc persons concerned with change is the field
of advertising. ...A second large area of study has. focused on one facet of
ma.ss ccmmunlcatlons, camely the study of the two-step process of communication
and influence. This épprcach locks aﬁ.fhe-role of strategie people in the
formatioﬁ and trapsmission ol influencel ‘These péOPIE'haVe.been'variQusly'
called the opinion-mﬁkers-(Katz, Iazefsfeld,'Berélson)5 gatekéepers‘(Ewin)
and pover structurers (Hunter, Mills) of the elite. A third gset of

. approaches is. that—of the baslc research in the variables in cognition and
changes in cognitive structures.”

Edling makes further sﬁecific sﬁggésﬁibns. "First, " he writes, "let us
not expeet existing.films and other néw;media to iﬁpress others as they
impress us. They'méy bé.much more, Or much'icss:impressive, depending upon
the values cnd intefeéts-ofAthe people. who éxyériénce;thém{_?Second, let us
not'attcmpt'to prefcre mescéges for the newéi media to persuade a given.
audience to 'gcccﬁt feéééfch fesults,teﬁc;' cﬁ'the'basis of .some kind of |
intuitive logic—ac o hat oﬁgﬁt'to'be effective.’ Facts, as facts; are
not'veryleffectiVe éersuﬁderé. Tﬁeré are ioﬁé of‘fécts oh=the effects of
smoking, eating, fast arix}iﬁg, ' étc.; end they are commohly known but they
have very little-effcct on 5ehaviora“-

MIE the newer medla are to reach thelr full potential as agents for .
planned change, Edllng_contlnues, .(l) an extensive and specific type of.
audience analysis must be conducted, (é) messages must be prepared.that are
congruent W1th the flndlngs of the analysis and which utilize’ known princlples
of persuaslon, (3) the messages must be thoroughly tested to determine their
'validlty,‘ and (h) when ‘the messages have been demonstratéd expirically to

he elffective with their inﬁeﬁded_audiénces, then;they'must be used in a manner
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which does not negate their effectiveness.”

The dynamics of persﬁasion, éonside:atioﬁ of‘the‘social proceés of
iﬁfluencé and of cognition, gettiﬁg rid of some éssumptions dear to the
heart of medis enthusiassts, and careful audience and effects testing have
thus been noted ﬁy symposium.par%icipants as princiﬁles of medis use. One
cannot advanca beyond such general suggestibﬁs withbut specifyiﬁg the
nature, purpose, and circumstances of the communication effort.

Symposium contributors have specified some featﬁres of supervisory
relatibnships'which affect change within school systems. These features are
relevant to the priﬁciples of media use noted abdove.

- Major educatiaﬁal jinnovations are introduced by edministrators--not
byrteachers,“ states Brickeil. Mileé concurs and elsborates the point:

"The rationalistic, high-involvement model of curriculum change long
advocated by some educators seems seriously inadequate as a model of actual
innovative prgcésses," he writes. "The sequence is not that of careful
school-wide: or systenwwide'éssessment of the pros and cons of an innovation,
accompanied by various forms of rational persuasion and missionary fervor,
culminating in & general decision to 'go ahead.' Rather, there is a decision
(usuvally administrative) ﬁo 2dd particular equipment or.matefials én-a
nodest {'pilot study’) scale; consultant help and special training are then
employed ﬁo teach teacheks to hendle the innovation éffectively."

Planning for media use should thus considei (1) the proadest cultural
contéxﬁ in vhich educaticnal change oécﬁrs,lwifh special attention to the
ﬁass media; (2) the possibiiity of conflicﬁ with the ekisting institutional
étructure inherent in ééme usés of new media and new teéhnologies; along with
the fact that the existing structure of American educa%ibn is under severe .
pressure and in a process of reluctant tranﬁformation; (3) the effect of the

supervisoryjrelationships within the schools upon innovation and, therefore,
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its-implicatidns for media strategy, and.(h) the fact that even if teachers
rarely originate new ways.of téaching, they must be supported, assisted,
and reinforced in their practice.

This last‘point‘has two aspects. One is that, as Brickell suggests,
"The key o0 Sucééséful'innovatioﬁ is providing assistance to the teachers as
they bégiﬁ to-impiéﬁenththe #gw approach.” Theiother is also nofed‘by
Brickell when he poiﬁtélout thét ”Turngver ig;school faculties is so high
that training in"ﬁhe innovation must be available continudusly to héw teachers
coming into the séhoél.ﬁr “ |

When conﬁribu#ors fo the symposium mentioned schools of edﬁcatibh at
all, they wvere noﬁ too hopeful about them as sources of_educatioﬁa;\cﬁaﬁée.
My own éxpérience prompts merts,be_more sanguine and tohsuggesﬁ‘thaf |
prospective teachers and teache{ trainigg institutions should also be
includédfas impértanf users of%”megia about media."

What should media do?

Fin&lijfﬁe:raise the“quéstion-of content. What should media say sbout
media? Brickell is émphatic in statiné.that "Research results are useful if
disseminated to other reéeﬁfche;s or to people who have the time and iﬁsighfhr
to translatexﬁhé résults iﬁto action programs.. What should be diséeminé%edﬂ
to local gractitidnérs»is not research-reéults, but better behavior." He
8lso makes fhe suggestion that a medium should deal with'other~ﬁedié’fétﬁef
than with its own uses alone and that "the most effectlve way. to convince a
school staff that it should adopt & new program is to - let it observe the. |
successful new program 1n action." | -

Chin stresses the p01nt that planned change is a- collaboratlve effort,
1mply1ng that medla should not attempt to present pat solutions, nor "regect
the fact that the change agent ‘does have some spe01allzed valid- knowledge

~ about new technology and procedure.,. N
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And Miles raises the provoecative guestion of whether talking about media
es such represents any ''real change.” "Behavioral scientists and philosophers
remind us,” he writes, "that the more things change in American society the
more it remains the same in fundamental value orientatibns.

"What we cali change; thee, depends ﬁpon the frame of reference within
which it ié viewed and defined....Is.the_introduction of me;e movie
projectors; more filws, programmed learning instruetional materials, even
TV'receivers, real change? If more teachers use these media of instruction
does this represent the change we were thlnklng about? Or do we have
substitution or alteration in teach;ng methods w;thout ‘real ehange'?”

Obvioesly, talking about educationei,innovation as 1f it were mere form
or gadgetry is as shallow as iﬁ is suspect. Form and contenﬁ, means and.
| enﬁs, systens and fuﬁctione are intricateig\related and we canﬁot chaﬁge one
without also changing the other. |

The 1mpllca$10n of thls and of much of the foregoing discussion is
that demonstratlonS'of specific applications of new media and new technologies
in educaticnal systems and processes, utilizing the insights derived from
regearch. but not attempting to convej researcﬁ results direetly, appear to
be the most promisiné content areas. Brickell's advice‘fof successful
demonstrations is that they should poriray situations which are "ordinary,
uneﬁriched; and normal.” |

Certalnly the comparatlve portr&yal of spe01f1c practlce in concrete
situations under controlled condltlons whether designed for the general
public, parents, school administrators, or teachersy or & combination of these
éudiences, is the forte of the audiovisual media.

Summing up |
Phllosophers are not kings and researchers are not rulers. Intelligence,

when not the servant of pover, may be a threat. to it. ResultS-of,research
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sbout new media in education, and their disseminaﬁiéﬁlvia mééiagdﬁay
implicitly or explieitly straln eX1st1ng 1nst1tut10nal relatlonshlps. ‘These
are ‘already under the pressure‘oflsWegp}ng 5001al-change. It is 1mperat1ve
that media plamners analyze their role and anticiﬁate'tﬁelr functions in this -
proéess. Attention and resources will have to be devoted to ensuring. that
the very effectiveness of new media of 1nstruction serves to close rather
than widen the gaps ofjlnequallty now plaguing the educational institution..

Major instructional developments tend to come through go%ernmental,
professional, non-pfofit,'and commereial organizations oﬁerafing iﬁ'the
larger community, and through cultu;al change itself, ma;ifested largely
via the mass media.  The media have transfor%ed the processes of change and
influence in society, but their role in affecting educgtional change'has been
ambivalent. | N

Clearly, therefore, work in and with the mass‘media is a major "media”
task of educational develbpment'seen in the institutional, soclal, and
cultural contexts. This is,a task which 1 self deman&s considerable
research and development.. Careful analysis of the 1nst1tﬁt10nal structures
of the mess media and their relatlonshlps to the eaucatlonal enterprlse,
along with their 1nformatlonal and dramatic requirements should be helpful
in =zuch planning. |

Content analyses -of informetional and qramatié media“féfe would probably
show that largely outmoded conceptions of whaﬁ scﬁools ﬁie and bﬁgﬁf to be
are the most prevalent. Improved public undefstanding.of'whét“good schools
are, vhat new ways and new media of 1nstruct10n can do; is probably the
primary requirement for gaining acceptance of research results in Lhe new
media.

The comiunication principles. of media abplicatioﬁ gg ;peéifié-scﬁool-

related audiences are fairly well-known even if not always cbserved. Whether
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fqr professional or lay audiences, one principal role for media indicated by
symposium participants is that of diséemination of demonstration programs
designed according to thé communication principles of maximum effectiveness.
A recent report prepared undér the éuSpices of the President's Science

Advisory Committee on Innovation and Experiment in Rducation* is relevant in

that it calls.afténtidn to the relationships of new meéia uses to the content
of instrucfioﬁ ;nd the pfoﬁlems of inequality." Thé réfort'states: |

"One matter with which the panel is éonéérned 1s the education of those
whom it calls the deprived and the segregated. .And o e possible Drogram
in this area is ﬁhe game kind of‘large-scale effoft in curriculum
developmen; that'rpoved effective in improving science instrubtion. Mﬁch
mathematiés:éﬁd science instruction, f0r>ekampie, is ﬁnnecessérily ﬁookiéh.
Tt should ﬁe possible to design new curricula in‘theSe'subjects whiéh,
although ultimately just as aMbitioué as moréﬁfamiliar curricula, arelless
dependént upogyﬁhe student's reéding skili. iﬁdeed, in elementarj&school,
mathemstical and scientific problems can themselves becbmeréﬁ introéuction
to reading.” -

The same report also emphasizes the need for the devélopment-éf
preservice and in-service training materials fof teéchérs in the area of
new instructional programs and me&ia;r Such materials would includé, in the
words” of the report, speciai curricuium units fof prospeétivelteachers to
use in practice teaching programs; maferials-that wéuld help a brospective
teacher or working teacher examine the problems of teaching a subject, as he

advanced in his own study of that subject; and the design and production of

¥Innovation and Experiment in Education. A Progress Report of the Panel on
Fducational Research and Development to the U. 8. Commissioner of Education,
the Director of the National Science Foundation, and the Special Assistant to
the President for Science and Technology. Washington, D. C.: U. S. Government
Printing Office, March, 1964. :
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films showzng all sorts of _teadhers at work in all sorté of classrooms, with
| all sorts of children under all sorts of conditions.’ |

our dlscu351on has revolved~around ways and means. of ﬁs;@g mgdiéto
:”médiateﬁrbetﬁééﬁiﬁhé;"wofldﬂiaf-reSearchers and that of potentiél consurers
and the broader culture which supports and dlrects their chozces $he
~ _emphas1s hag'been mostly on the- requlrements of the latter world :Bﬁt a
.final note_might be in‘order on the needs of the former. ., . |

.Résearéhers-aﬁd "academics” themselves are in need of imprbved
commuﬁiéation} This need suggests the d351rab111ty of explorlng conditions
of research publlcatlon and other media uses vhlch serve not. only the
SPEClallZed research fraternlty but.the broader and most 1nfluent1al
communit& of acédemic and éultural*opinion_leaders and decision makeré};'
Thiéj“cosmbﬁolitan" national'COmmunitynis relatively iﬁdepén@eptﬁof‘
iﬁétifutional inhibitions but is poorly informed of new developmentsl;ﬁ..
education and of the ?éciprocaliinfluénces between.educationgl and cg;ﬁural
change.e;bne majof“oufcome of én appfaiéal ofrfesearch disgemination systems
.might be the_expioration of the feasibilify -of aucentral-organ,_inc}uding
aiversifigd media activities, which would serve communications and media
: inﬁérests of many ﬁbofegsional and acadenic grqus concerneéﬁwith felated

problems of education, society, and culture.





